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Abstract: This study evaluated the latest English Language Teacher Training
Programme in Turkey from the viewpoint of both students who were enrolled on the
programme for a period of four years and lecturers who train the students in an
English Language Teacher Training Programme. Participants were 36 last-year-
students who enrolled in the English Language Teaching department at Uludag
University and nine lecturers who teach in the ELT department at Uludag University,
Turkey. The data was collected by the help of two questionnaires which contained the
inventory of programme courses, each of which was rated both by the students and
lecturers regarding three criteria: the contribution of the given course(s) to (1) the
‘personal” development of the students, the contribution of the given course(s) to (2)
the “professional” development of the students, and (3) whether the students think that
‘the course(s) provided them with theoretical and practical knowledge applicable
during their active teaching life’. The participants were also asked to rate whether the
course contents or course lecturers/instructors contributed more to students’
development. Also, the lecturer participants were asked to rate if the current ELTTP is
enough for a students” personal and academic development. The results indicate that,
the current English Language Teacher Training Program is considered inefficient and
dissatisfactory both from the viewpoint of the instructors of the program and students
who are enrolled in it.
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Introduction

Education Programme Evaluation

Program evaluation - the systematic collection of information about the effectiveness
of the various components of an educational program- is an area that periodically
flashes into prominence in discussions of language teaching and learning (Gaies,

1992).
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Teacher education is a multifactorial process having core elements within its body,
available in every particular field of teacher training. These are, as Kiden et al. (2013)
mentions, the issues such as student teachers’ preferences, pre-service training,
practice period and monitoring and evaluation during this period, and in-service
training, all functioning as the integral parts of teacher education. Of these
components, pre-service teacher training deserves particular attention due to the fact
that it is the first step towards professionalization, and evaluation is at the heart of pre-

service training for further improvement of its quality (Demir, 2015).

Several studies have indicated that teacher education is a strong predictor of teacher
quality and student achievement (see, for example, Goldhaber & Brewer, 2000;
Darling-Hammond, 1999; Laczko-Kerr & Berliner, 2002; Darling-Hammond &
Youngs, 2002; Rivkin, Hanushek, & Kain 2005). In this context, the quality of initial
teacher education (ITE) needs to be considered more thoroughly since it is “the first
entry point to the teacher professional career’ where prospective teachers acquire the
necessary academic and professional qualifications that they will use and build on in
their future career (Musset, 2010, p. 16). ITE quality, on the other hand, largely depends
on teacher education programs that require constant reforming and restructuring to
keep up with the demands of a fast-changing world and dynamic individual needs

(Yavuz, A. & Zehir Topkaya, E. 2013).

The Current English Language Teacher Education Programme (ELTTP)

The program has been in practice since 2006 when the Council of Higher Education
reshaped the curricula of the education faculties to be responsive to the changing
demands and needs of the social, educational and political domains; and local, national
and international requirements (OECD, 2005; Kallos, 2003, cited in Grossman et al.,

2007; Coskun, 2008).

The new program comprises a great number of obligatory and a few elective courses.

The components of the program comprise field knowledge (linguistic competence),
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teacher education (pedagogic competence), general knowledge (Altunya, 2006) and
teaching practice. There seems to be more stress on teaching methodology and practice
components in the new program (Seferoglu, 2006) as compared to the preceding one
which was in use from 1998 till 2006. Some new courses were added, and some
removed, while some courses’ terms were changed, and some courses’ class hours

were increased or decreased. The following tables summarize these changes (see

Figure 1 and Figure 2).
- 1. Turkish Phonetics and Stylistics
E é 2. Turkish Sentence Structure and Semantics
S S |3 Reading Skills LI
25 |4 Witing Skills 111
5. School Experience I
1. Listening and Phonetics I, II
2, Effective Communication
" 3. Lexicology
7 4. Turkish Educational History
e 5. Teaching Language Skills I. 11
: 6. Second Foreign Language
3 7. Drama
i 8. Public Service
. 9. Special Needs Education
10. Comparative Education
11. Turkish Educational System and School Management
1. Advanced Reading and Writing (reading and writing skill courses are merged and
7 placed in the 1% and oM terms)
é é 2. Rf:sea!‘cl_l Skill} (front}1 6" t?d 4t term)
s = 3. Linguistics I (from 4™ to 3™ term)
; 3 4, Linguistics I (from 5%t 48 term)
x 5. Language Acquisition (from 310 4% term)
6. Approaches to Language Teaching I (from 4% t0 3% term)

Figure 1. The removed, added, and resequenced courses.
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1 Research Skills (from 3 class hours from 6% term to 2 class hours to 4% term)

4 = al‘; 2.Teaching English to Young Learners (from 3 class hours from 6™ term to 4 class
5 ;?: 5 hours to 5% and 6 terms
%
1998 ELTEP 2006 ELTEP
1. English Grammar I, 11 1. Contextual Grammar I, I
2. Advanced Reading Skills 2. Advanced Reading and Writing I. I
3. Advanced Writing Skills 3. Oral Communication Skills I, II
” 3. Speaking Skills I, 11 Public Speech
':' 4. Introduction to Teaching 4. Introduction to Educational Sciences
2 5. Introduction to English Literature I I | 5. English Literature I, I
': 6. Development and Learning 6. Educational Psychology
2 7. Introduction to Linguistics I, II 7. Linguistics I, IT
‘:_'.: 8. Approaches in ELT 8. Approaches n ELT I II
§’ 9. Planning and Evaluation 9. Testing and Evaluation
10. Teaching English to Young Learners | 10.Teaching English to Young Learners I, 1T
11. Short Story Analysis and Teaching | 11. Literature and Language Teaching I, 11
Novel Analysis and Teaching
Drama Analysis and Teaching
Poetry Analysis and Teaching

Figure 2. The class-hour changes and course modifications.

Another improvement in the present program is the increased cooperation between
student-trainees and teachers in schools, which did not take enough precedence before
(Grossman et al., 2007). In a study on the new program, it was found that the
curriculum was responsive to teacher-students’ expectations in terms of teaching
profession, social objectives and profits. They also acknowledged that the courses
provided opportunities of application as well as pure theory, unlike the previous

curriculum (Coskun-Ogeyik, 2009).

Some studies on Educational/Language Programme Evaluation
Since the ELTTP has changed in 2006, a few researchers evaluated the program and its
effectiveness. While there are studies conducted on program evaluation both in Turkey

and abroad, only few of them aim to reflect the students” perspectives on the issue.
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This study aimed at reflecting both the perspectives of students enrolled in the
program, and their trainers’ perspectives. The studies conducted so far on the current

ELTTP’s evaluation, which are chronologically sequenced below.

On one of the earlier studies in the field, Kiigtikahmet (2007) stated that while it was
necessary to evaluate the previous curriculum according to the principles of
curriculum development and carry out a curriculum development practice in the light
of teacher education literature and the context our country is in, a new program has
been initiated. The program, which is followed step by step starting from the 2006-
2007 educational year, has retrogressed teacher education at least back to 40 years
before. The best thing to do was to request the development of these programs
considering the program development principles from the ones who are capable of
programming rather than who are willing without waiting for the application of the
program. If not, it would be too late for the time wasted, money spent and more

important to the prospective teachers whom we entrusted the future generations.

Biyik (2007) on the other hand, evaluated the DELTTP program whose goal is to train
a sufficient number of EFL teachers, in the shortest time possible, without abandoning
the high quality of professional training provided heretofore. The study has shown
that DELTTP is presently unable to train English teachers of the desired number and
in a short period of time due to a variety of factors; however, the program has been
successful in maintaining a high standard of quality and has not abandoned the

essentials needed for foreign language teacher education.

Ogeyik (2009) conducted a research with 53 3rd year pre-service English language
teachers, asking about their opinions regarding the content of the program, course
contents, course characteristics, and sufficiency of courses with regard to the teaching
profession. The findings revealed that while the practical aspects of the new program
were appreciated by the participants and the development of teaching competences
and linguistic competences were found adequate, the integration of culture specific

courses was found problematic.
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In Coskun & Daloglu’s (2010) study, the opinions of both pre-service English language
teachers and lecturers at an ELT department of a state university were obtained and it
was found that, while student teachers were not contented with the pedagogic aspects

of the new program, the lecturers complained about the linguistic components.

Taking only one component of the program into consideration, a study by Kiziltan
(2011) sought to obtain pre-service teachers” perceptions of the ‘Language Acquisition’
course and the results indicated that the participants held positive opinions about the
importance of language acquisition for their career. However, they reported that they
needed some preliminary courses on linguistics before taking this course. (Yavuz &

Zehir Topkaya, 2013).

Hismanoglu’s (2012) study, however, elicited pre-service teachers’ opinions about the
general aspects of the program and course lectures’ teaching techniques, evaluation
and assessment procedures. It was found that the program met the needs and
expectations of the pre-service teachers to a large extent but failed to instil in them

higher thinking skills such as problem solving, creative thinking, and critical thinking.

Salihoglu (2012) collected data from 200 fourth graders and 21 teacher trainers through
Peacock’s (2009) evaluation framework to explore their beliefs on the current ELTEP.
The findings made clear that student teachers found the program satisfactory;
however, the practice, needs and language proficiency components were reported to
be problematic. Moreover, teacher trainers were unable to give in-depth information
about the program philosophy and a clear account of the objectives of the program due

to the limited information on the centralized program definitions (Demir, 2015).

Karakas (2012), however, evaluated the previous studies and focused on the
weaknesses and strengths of the new program and suggested that the program should
be updated with the addition of a well-defined philosophy of teacher education,
culture-specific courses should be offered, microteaching activities should be

increased, and reflective practice components should be incorporated.
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Kildan, Ibret, Pektas, Aydinozu, Incikabi, and Recepoglu (2013) carried out a
descriptive study with 58 newly-appointed teachers, five of whom were English
teachers, from different branches. The novice teachers stated that they have lack of
content knowledge resulting from the program and that ‘Teaching practice’ and

‘School experience’ courses did not adequately contribute to their profession. (Demir,

2015).

In their research, Yavuz and Zehir Topkaya (2013) administered open-ended
questionnaires to 18 lecturers working at five different state universities. Their study
yielded that while teacher educators found some of the changes appropriate, such as
the addition of some courses, they raised far more serious concerns with the new
program regarding the sequence, content, structure, procedure and removal of
courses. In addition, the top-down and centralized program restructuring movement,
disregarding the opinions, experiences and the practices of the end users of the
program, such as teacher educators, teachers and teacher trainees, was also criticized

heavily by the participants.

Uzun (2015) conducted a study with 90 teacher trainees who were attending their last
year in the Faculty of Education at Uludag University. The results of the study revealed
that students benefited more from the English educational courses compared to the
Turkish educational courses, and that the source of their competencies was their own
personal qualities rather than the quality of the educational program. The study
speculated that the courses determined for the new foreign language teacher training
programs needed more careful revision and restructuring if the intention is to graduate
internationally eligible language teachers whose linguistic and pedagogical

capabilities will meet the requirements of the rapidly changing world.

Another research of Uzun (2016), which is also the most recent research in educational
program evaluation, reflected the viewpoint of students who were enrolled in the
programme for a period of four years. Results suggested that the latest English

Language Teacher Training Programme (ELTTP) is not the exact source of knowledge
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and skills that will meet the needs and interests of the teacher trainees. The findings
propose that programmes should be structured in a way that they not only meet the
needs of the students and society but also provide practical and beneficial contents to
the individuals. In addition to that, results clearly indicated that the courses which
provide students with the opportunity to “practise’ or to create and develop some kind
of workable products or materials that could be utilised in real classroom conditions -
like School Experience and Teaching Practice- were seen as the most contributory,

which was contrasted with the Kildan et al (2013).

The aim of this mixed-methods-case-study is to evaluate the current ELTTP, based on
the reflections of the end-users of the program. The data was collected from 8 teacher
trainers and 57 EFL student teachers at an English language teaching program at a
state university in Turkey. One major finding of the present study is that the practice
component of the program does not provide student teachers with appropriate
conditions for making observations of effective teachers at different schools, which
often results in experiencing unfruitful teaching applications at practice schools

(Demir, 2015).

Research Questions

1. Which courses in the ELTTP do the students regard as more or less beneficial?

2. To what degree did the programme (courses in the ELTTP) help students
develop personally and professionally?

3. Are the course contents or course lecturers/instructors regarded as more
effective in contributing to student development?

4. Which courses in the ELTTP are regarded as more or less beneficial by the
lecturers/instructors?

5. To what degree does the programme (courses in the ELTTP) help students

develop personally and professionally from the point of view of thelecturers?
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Method
The present study adopted the positivistic philosophical approach in data collection

and analyses.

Participants

The first group of participants was 36 fourth (last)-year students in the English
Language Teaching (ELT) Department at Uludag University, who were randomly
selected and represented 21% of the total population of the graduate students in the
department. The L1 of all participants was Turkish and they have all learnt English as
a foreign language (L2).

The other group of participants were nine the lecturers of Uludag University, who
gives the lectures of the English Language Teaching (ELT) Department. Except one

native speaker, all of the lecturers were Turkish.

Instruments
The data were conducted by means of two questionnaires (see Appendix 1 and 2)
prepared by Uzun, (2016), but applied having the necessary changes done by the

researcher.

The questionnaire contained the courses of the latest ELTTP, which comprised 12 first-
grade, 12 second-grade, nine third-grade and ten fourth-grade courses. The courses
that were given in two or three semesters (e.g. Bilgisayar I-II / Computing I and II,
[leri Okuma Yazma I-1I / Advanced Reading and Writing I and I, etc.) were presented
on the same line. The participants received the course names as in their course
registration forms. In other words, all instructions and course names were given in
Turkish to avoid any contradiction related to the course names. Also, their opinions
related to the contribution of the content of the courses and the lecturers/ instructors
of the courses were elicited by the help of the questions at the beginning of the

questionnaire.
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Students were asked to rate the courses regarding three criteria:

1. The contribution of the given course(s) to the ‘personal’ development of the
student.

2. The contribution of the given course(s) to the “professional’ development of the
student.

3. Whether the student thinks of “applying or using the things he has learnt in the

course(s) during his/her active teaching life’.

The participants were asked to give a point between 1 (less) and 5 (more) to each line
of course(s) considering the total contribution of the course to each of the mentioned

three aspects.

On the first part of the second questionnaire, the lecturers were asked if they find the
current ELTTP efficient or not. In addition to that, lecturers were asked whether they
find the course content or the lecturers more effective on students’ academic

developments. Lecturers were also asked to rate the courses regarding three criteria.

1. The contribution of the given course(s) to the ‘personal’ development of the
students.

2. The contribution of the given course(s) to the “professional’ development of the
students.

3. Whether the lecturers think the students apply or use the things they have learnt in

the courses in their active teaching life.

The participants were asked to give a point between 1 (less) and 5 (more) to each line
of course(s) considering the total contribution of the course to each of the mentioned

three aspects.

Procedure
The study was implemented in two stages. First, the first questionnaire (see Appendix

1) was applied to 36 volunteer students who were from four different fourth grade
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classes. Second, the second questionnaire (see Appendix 2) was applied to the nine

volunteer lecturers.

Data Collection

The study was conducted during the two weeks at the end of the spring semester. The
researcher was also a part of the student participants in this study. As the researcher
was not in a position to rate the participants in any case, the students were comfortable
with expressing their true opinion about the contribution of the courses and comparing
the effect of course contents and lecturers. The first questionnaire was handed to the
volunteer students (n = 36) in four classes. They were informed that their responses
would be used in a research that aims at evaluating the effect of the ELTTP, and
relatedly, the education that was offered to them by the authorities. Each student was
allowed as much time as needed for careful completion of the questionnaire. The
participants were not allowed to talk to one another during the application of the
questionnaire, in order to eliminate the possibility of affecting one another’s opinions.
The procedure took approximately 7-15 minutes for each student. The second
questionnaire was handed to 14 volunteer lecturers. They were informed that their
responses would be used in a research that aims at evaluating the effect of the ELTTP.
Each lecturer was allowed as much time as needed for careful completion of the

questionnaire. The procedure took almost the same amount of time for the lecturers.

The data collection tools were validated by applying them to one professional and five
students (in the ELT department at Uludag University). After partial correction and
modification, the final versions of the tools were prepared and used. Concerns related
to the reliability of the tools can be tested and they can be assured by utilising themin

other studies.

Data Analyses
The responses of each student regarding the three statements [(a) the following

course(s) contributed to my personal development; (b) the following course(s)
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contributed to my professional development and (c) I think/believe that I will use the
knowledge I received from the following course during my active teaching life]
indicated for each course or pair of courses were entered into a data processing
programme and total points as well as the mean scores were calculated. The total
numbers revealed to what degree each course or set of courses that were included in

the new ELTTP contributed to the mentioned three aspects.

The criteria of evaluation of the results were determined on a scale of 1 to 5 similarly
to the Likert scale as in the questionnaire as follows: (1) Inefficient, (2) Poor, (3)
Moderate, (4) Efficient, (5) Very efficient. Therefore, prior to analysing the results, it
was determined that any record below 4 would be evaluated as an indicator of
insufficient efficiency, while 4 and over would count as adequate and efficient (same

as in Uzun, 2015, and Uzun, 2016).

The responses of each lecturer regarding the three statements [(a) the following
course(s) contributed to students” personal development; (b) the following course(s)
contributed to students’ professional development and (c) I think/believe that
students will use the knowledge they received from the following course during their
active teaching life] indicated for each course or pair of courses were entered into a
data processing programme and total points as well as the mean scores were
calculated. The total numbers revealed to what degree each course or set of courses
that were included in the new ELTTP contributed to the mentioned three aspects. The
criteria of evaluation of the results were determined to be calculated similar to the first

questionnaire in order to provide analogous data.

Results and Discussions

The results obtained from the questionnaire, which was given to the lecturers, of the
present study are presented in Table 1. The results obtained from the students are
presented in Table 2. The mean scores of the courses regarding the three conditions
(contribution to students” personal development— CtoPerD, contribution to students’

professional development — CtoProD, and belief that the course knowledge will be
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used in the active teaching life by students — KtoUse) are provided with the total mean

(Total M) scores of each course.

It was remarkable that, sixteen courses, namely Contextualized Grammar, Listening
and Pronunciation, Oral Communication Skills, Effective Communication Skills,
Vocabulary Acquisition, Special Teaching Methods, Educational Technologies and
Material Design, Teaching English to Young Learners, Teaching Language Skills,
Classroom Management, Drama, Classroom Interaction Skills, School Practice, Testing
and Evaluation, Advance Speaking and Teaching Practice were given the highest

marks by the lecturers, the means of all of which were over 4 out of apossible 5.

However, only eight courses, namely Listening and Pronunciation, Approaches in
ELT, Oral Expression and Public Speaking, Teaching English to Young Learners,
Teaching Language Skills, School Practice, Advance Speaking Skills and Teaching

Practice were given the highest marks by students.

It was also remarkable that the Advance Speaking Skills and Educational Technologies
and Material Design courses were on the top of all courses regarding all three
conditions that were measured. When these results are compared to the findings of the
study that was conducted by Uzun, this data was unexpected as the results from his
study, which was conducted with the students of ELT, indicated that the School
Experience and Teaching Practice courses were on the top of all courses regarding all
three conditions that were measured. Also, the mean scores of the data collected from
the students of the present study indicate that, Teaching English to Young Learners

and Teaching Practice courses are on the top of all courses.

On the other hand, only 3 courses, The History of Turkish Education, Atattirk’s
Principles and the History of Turkish Revolution I-II Atatiirk’s Principles and the
History of Turkish Revolution III and Turkish Educational System and School

Management were below 3 out of 5, and they were the lowest scored ones by the
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lecturers of ELT. On the contrary, 13 courses, namely The History of Turkish
Education, Atatiirk’s Principles and the History of Turkish Revolution I-1I, and Turkish
1: Writing, Turkish 2: Speaking, Atatlirk’s Principles and the History of Turkish
Revolution III, Computing I-II, Advance Reading and Writing, Vocabulary
Acquisition, Turkish to English Translation, Teaching Literature and Language,
Language Teaching and Materials Adaptation and Development, Foreign Language
Testing, Discourse Analysis, and Turkish Educational System and School Management,

were below 3 out of 5 when the results from the students are reviewed.

Another remarkable point is that none of the courses were above the threshold of 4.00,
when the data about the contribution of the courses on their personal development
collected from the students are examined. Among all, the course with the highest
contribution and benefit rating was Advance Speaking Skills, and the least useful one
was reported to, Atattirk’s Principles and the History of Turkish Revolution I-II (4.33,
and 2.67 out of 5 respectively) from the viewpoint of the lecturers, yet; the course with
the highest contribution and benefit rating was Teaching Practice, and the least useful
one was reported to, The History of Turkish Education (4.66, and 1,89 out of 5

respectively) from the viewpoint of the students.

Another observation was that the 22% of the lecturers who participated in the
questionnaire claimed that the current ELTTP is sufficient for students’ professional

development, while 77% of them disagreed with them (see Table 3).

According to 77% of the lecturers, the instructors of the courses are more effective than
the course contents (see Table 4). Meanwhile, a greater number of students (91.6%) also

think that the instructors are the more efficient than the program itself (see Table5).

When the total mean of all scores are taken into consideration, it can be inferred that
the programme is not very effective altogether as the mean score of the three conditions
(m = 3.75 lecturers, m=3.34 students, total mean=3.54) is below the threshold of 4.00.

An ideal and sufficient as well as influential programme should provide results that
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would be in the range of 4.00 and 5.00 out of 5.00. However, when the present study’s
results are compared to the findings of Uzun (2016), which was only conducted with
students, it can be inferred that the total level of the students’ satisfaction with the

current program has been observed to be higher.

Table 1. The mean scores of the courses regarding three conditions, considering the
answers from the lecturers.

Course Names CtoPerD CtoProD KtoUse Total M
Atatiirk ilk. Dev. Tarihi I-II 3.22 2.67 2.44 2.78
Bilgisayar I-1I 3.44 3.56 3.44 3.48
Egitim Bilimine Giris 3.56 411 3.44 3.70
Baglamsal Dilbilgisi 3.44 4.33 4.22 4.00
Ileri Okuma ve Yazma 3.67 4.22 3.89 3.93
Dinleme ve Sesletim 3.89 4.56 4.22 4.22
Sozlii [letisim Becerileri 3.78 4.44 4.44 4.22
Etkili Iletisim Becerileri 3.89 4.44 4.22 418
Tiirkce 1 - Yazili Anlatim 3.22 3.44 2.89 3.18
Tiirkge 2 - Sozlii Anlatim 3.33 3.44 3.22 3.33
Egitim Psikolojisi 3.67 3.89 3.89 3.82
Sozctik Bilgisi 4 4.56 4 419
Ingiliz Edebiyati 3.56 3.67 3.22 3.48
Dilbilim 3.22 4.22 3.33 3.59

Ingilizce Ogretiminde

Vel 0 3.22 4.11 3.56 3.63
Ingilizce Ttirkce Ceviri 3.44 4 3.67 3.70
Anlatim Becerileri 3.67 4.22 3.78 3.89
Turk Egitim Tarihi 3 2.78 2.33 2.70
Ogretim Ilke ve Yontemleri 3.44 3.89 3.67 3.67
Nutuk 3 2.67 2.67 2.78
Dil Edinimi 3.67 4 3.67 3.78
Bilimsel Arastirma 3.78 4.22 3.44 3.81
Ozel Ogretim Yontemleri I-1T 3.78 4.67 411 419
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Ogretim Teknolojileri ve

Materyal Tasarum 3.89 4.67 4.33 4.30
Cocuklara Yabanc Dil
e e 3.56 4.56 4.44 419
Ogretimi I-1I
Dil Becerilerinin Ogretimi 3.67 4.67 4.22 419
Edebiyat ve Dil Ogretimi 3.33 4 3.33 3.55
Siir Inceleme 3.44 3.89 3.11 3.48
Sinif Yonetimi 3.67 4.44 4.11 4.07
Ttirkce Ingilizce Ceviri 3.44 4 3.78 3.74
Drama 3.89 4.33 3.89 4.04
Topluma Hizmet
4 3 3 3.33
Uygulamalari
Ol¢me ve Degerlendirme 3.11 4 3.89 3.67
Sinif ici Etkilesim Becerileri 3.89 4.33 422 415
Yabanci Dilde Materyal 356 420 4 .03
Se¢me ve Tasarlama
Okul Deneyimi 3.78 4.67 411 419
Rehberlik 3.67 4 3.56 3.74
Ozel Egitim 3.67 3.67 3.11 3.48
Yabanci Dilde Olcme ve
< . 3.44 4.44 4.33 4.07
Degerlendirme
Soylem Coztimlemesi 3.33 3.56 3 3.30
Ileri Konusma ve Becerileri 4 4.67 4.33 4.33
Tlfrk ]Tlgl.tlm Sistemi ve Okul 578 578 544 567
Yonetimi
Ogretmenlik Uygulamast 3.67 4.67 4 411
Total mean of scores 3.55 4.02 3.65 3.74

Table 2. The mean scores of the courses regarding the three conditions, considering
the answers from the students.

Course Names CtoPerD CtoProD KtoUse Total
Atatiirk 1k, Dev, Tarihi I-II 2,15 2,01 2,29 215
Bilgisayar I-1I 2.72 2.89 2.97 286
Egitim Bilimine Giris 3.17 3.55 3.43 3.38
Baglamsal Dilbilgisi 3.19 4.03 3.91 3.71
Ileri Okuma ve Yazma 2.53 2.71 2.60 2.61
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Dinleme ve Sesletim
Sozlii Tletisim Becerileri
Etkili [letisim Becerileri
Tiirkge 1 - Yazili Anlatim
Tiirkge 2 - SozIii Anlatim
Egitim Psikolojisi

Sozctik Bilgisi

Ingiliz Edebiyati
Dilbilim
Ingilizce Ogretiminde
Yaklasimlar I-11

Ingilizce Ttirkce Ceviri

Anlatim Becerileri

Turk Egitim Tarihi
Ogretim Ilke ve Yontemleri
Nutuk

Dil Edinimi

Bilimsel Arastirma

Ozel Ogretim Yontemleri
Ogretim Teknolojileri ve
Cocuklara Yabanci Dil
Ogretimi I-11

Dil Becerilerinin Ogretimi
Edebiyat ve Dil Ogretimi
Siir Inceleme

Simif Yonetimi

Turkce ingilizce Ceviri
Drama

Topluma Hizmet
Uygulamalari

Ol¢me ve Degerlendirme
Sinif igi Etkilesim Becerileri
Yabanci Dilde Materyal
Se¢me ve Tasarlama
Okul Deneyimi
Rehberlik

Ozel Egitim

Yabanci Dilde Olcme ve
Degerlendirme

Soylem Coztimlemesi
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3.64
3.72
3.53
2.25
2.44
3.50
2.89
3.56
2.86

347

2.89
3.75
1.89
3.17
2.36
2.86
297
3.25
3.00

3.86

3.83
2.75
3.56
3.17
294
3.26

3.42

3.14
3.57

2.61

3.81
3.09
3.56

242

242

441
3.94
3.74
2.38
2.62
3.94
3.06
3.65
3.35

4.44

3.18
4.38
1.97
3.69
2.00
3.21
3.21
3.65
341

4.76

4.56
2.79
3.85
3.76
3.00
3.53

3.53

3.76
418

3.12

4.55
3.36
3.76

297
2.53

4.09
4.03
3.54
217
2.43
4.09
2.89
3.37
3.03

4.49

3.06
4.31
1.86
3.91
2.23
3.14
2.94
3.49
3.49

4.71

4.60
297
3.80
3.63
294
3.47

3.31

3.69
417

3.17

4.63
3.71
3.83

3.03
2.40

4.05
3.90
3.60
227
2.50
3.84
2.95
3.53
3.08

4.13

3.04
4.15
1.91
3.59
2.20
3.07
3.04
3.46
3.30

4.44

4.33

2.8
3.74
3.52
2.96
3.42

3.42

3.53
3.97

2.97

4.33
3.39
3.72

2.81
245
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Ileri Konusma ve Becerileri 3.86 4.68 4.54 4.36

thrk ]?Zgl.tlm Sistemi ve Okul 558 )71 569 2 66

Yonetimi

Ogretmenlik Uygulamasi 3.89 4.76 4.74 4.46
Total Mean of Scores 3.11 3.48 3.43 3.34

Table 3. The percentages of claims of the lecturers about the sufficiency of the current
program.

Answer Options Percentages

The program is

0
sufficient /022.22
The program is %77.78
insufficient

Table 4. The percentages of the claims of lecturers about the effectiveness of the
instructors or the course contents for students.

Answer Options Percentages
Instruct

ns ru.c ors are more 022,22
effective
Course contents are more 0077.78
effective

Table 5. The percentages of the claims of students about the effectiveness of the
instructors or the course contents.

Answer Options Percentages
Course contents are more

] 8.33%
effective
Instructors are more effective 91.67%

Conclusion
To summarise, the present study indicates that, the current ELTTP falls behind

satisfying the personal of students” needs and contributing into their academic/
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professional expectations. Although the instructors of the program are slightly more
optimistic than the graduate students who are enrolled in the program, they also

agree that the current program is inefficient in many ways.

The fact that none of the courses managed hold a place above the threshold level of
satisfaction when the contributions of the courses on “personal development’ is taken
into consideration indicate that, the program developers ignore that the products of
the program, which are teachers, are unmistakably going to be incomplete and

inefficient.

The results suggested that all history-based courses need an urgent revision as those
are the courses, which made the minor contribution on students” academic, personal
and professional development. Moreover, even the courses that are newly added in
the program were regarded as useless or ineffective, which creates a strong need for a
new, revised and recovered program for the benefit of both the individuals who are a
part of the English Language Teaching departments and the whole education system
of Turkey.
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Appendix 1
Degerli 6grenci,

Bu anket, Uludag Ingiliz Dili Egitimi béliimiiniin bir arastirmast icin hazirlanmistir. Arastirmamizin
hedefleri:

1- Ingiliz Dili Egitimi boliimiinde okuyan 6grencilerin,

> Programda yer alan derslerin kendi kisisel ve mesleki gelisimlerinde ne kadar fark

yarattigi,

> Programda yer alan derslerin i¢eriklerinin aktif 6gretmenlik hayatlarinda ne derece
kullanacaklarmi/uygulayacaklart hakkindaki diisiincelerini ortaya koymak,

2- Ingiliz Dili Egitimi béliimiinde gorev yapan akademisyenlerin;

> Programda yer alan derslerin, ogrencilerin kisisel ve mesleki gelisimlerinde ne kadar fark
yarattigi

> Programda yer alan derslerin iceriklerinin, oOgrenciler tarafindan aktif ogretmenlik

hayatlarinda ne derece kullanacaklarimi/uygulayacaklar: hakkindaki diigiinceleri ortaya koymak

3- Bu iki gruptan gelen verileri karsilagtirmaktir.

Vereceginiz yamitlar, Ingiliz Dili Egitimi béliimiiniin  programlarimin  gelistirilmesine  katk
saglayabileceginden, liitfen verdiginiz yanitlarin samimi olmasina ozen gésteriniz. Katiliminiz igin
tesekkiirler.

Boliim 1

Liitfen asagidaki sorulara yanit verirken, sizin icin en uygun olan se¢enegin yamndaki kutucugu
(x) ile isaretleyiniz.

1- Genel aritmetik not ortalamaniz kag?
O 1,99’un altinda
1,99-2,45

2,50-3,00
3,00-3,50

Cinsiyetiniz nedir?

U

U

U

O 3,50’nin iizeri
2-

O Kadm
O

Erkek
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3- Sizce, ders icerikleri mi yoksa 6gretim elemanlari mi daha etkili?

[l Ders igerikleri

O Ogretim elemanlari

Boliim 2

Liitfen asagidaki sorulara yanit verirken, sizin icin en uygun olan segenek olan kutucugu (x) ile

isaretleyiniz.

Cevap verirken kullanacaginiz rakamlarm ifade ettigi degerler sunlardir:

I=enaz
2=az

3= notr
4= cok
5=en ¢cok

Asagidaki dersin kisisel
gelisimimde fark
yarattigini

distiniiyorum

Asagidaki dersin
mesleki gelisimimde
fark yarattigini
distiniiyorum

Asagidaki derste
ogrendiklerimi aktif
ogretmenlik hayatimda
kullanacagimy/
uygulayacagimi
distiniiyorum

(1=en az, 5= en ¢ok)

I (2 |3 |4 |5

Atatiirk [lk. Dev. Tarihi I-1I

Bilgisayar I-I1

Egitim Bilimine Giris

Baglamsal Dilbilgisi I-I1

Ileri Okuma ve Yazma

Dinleme ve Sesletim I-I1

Sozlii Tletisim Becerileri

Etkili Iletisim Becerileri

Tiirkge I: Yazili Anlatim

Tiirkge II: Sozlii Anlatim

Egitim Psikolojisi

Sozciik Bilgisi

Ingiliz Edebiyat: I-11

Dilbilim I-IT

Ing. Ogr. Yaklagimlar I-11

Ingilizce - Tiirkce Ceviri

Anlatim Becerileri

Tirk Egitim Tarihi

Ogretim ilke ve Yontemleri

Nutuk

Dil Edinimi
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Bilimsel Arastirma Y ontemleri

Ozel Ogretim Yontemleri I-1T

Ogr. Teknolojileri ve Mat. Tas
Cocuklara Y. Dil Ogretimi I-1I

Dil Becerilerinin Ogretimi I-1T

Edebiyat ve Dil Ogretimi I-1T

Siir Inceleme

Sinif Yonetimi

Tiirkge - Ingilizce Ceviri

Drama

Topluma Hizmet Uyg.

Olgme ve Degerlendirme

Sinif i¢i Etkilesim Becerileri
Yab. Dil. Ogr. Materyal Inc.

Okul Deneyimi
Rehberlik

Ozel Egitim
Yab. Dil. Ogr. Olgme ve Deg.

Soylem Coziimlemesi

Tleri Konusma I-IT
Tiirk Egitim Sist. Okul Y.

Ogretmenlik Uygulamasi

Appendix 2

Degerli bilim insant,
Bu anket, Uludag Ingiliz Dili Egitimi béliimiiniin bir arastirmasi icin hazirlanmigtir. Arastirmanin
hedefleri:

4- Ingiliz Dili Egitimi boliimiinde okuyan 6grencilerin,

> Programda yer alan derslerin kendi kisisel ve mesleki gelisimlerinde ne kadar fark

yarattigi,

> Programda yer alan derslerin iceriklerinin aktif 6gretmenlik hayatlarinda ne derece
kullanacaklarmi/uygulayacaklar: hakkindaki diisiincelerini ortaya koymak,

5- Ingiliz Dili Egitimi béliimiinde gorev yapan akademisyenlerin;

> Programda yer alan derslerin, ogrencilerin kisisel ve mesleki gelisimlerinde ne kadar fark
yarattigi

> Programda yer alan derslerin igeriklerinin, o6grenciler tarafindan aktif ogretmenlik

hayatlarinda ne derece kullanacaklarimi/uygulayacaklar: hakkindaki diigiinceleri ortaya koymak

6- Bu iki gruptan gelen verileri karsilastirmaktir.

Vereceginiz yamitlar, Ingiliz Dili Egitimi bolimiiniin programlarimin  gelistirilmesine  katki
saglayabileceginden, liitfen verdiginiz yanitlarin samimi olmasina ozen gosteriniz. Katiliminiz igin
tesekkiirler.
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Boliim 1

Liitfen asagidaki sorulara yanit verirken, sizin icin en uygun olan se¢enegin yamndaki kutucugu

(x) ile isaretleyiniz.

4- Sizce 6grenciler i¢in, ders icerikleri mi yoksa 6gretim elemanlari mi daha etkili?

[l Ders igerikleri

[l Ogretim elemanlari

5- Sizce mevcut Ingilizce dgretmeni egitim programi, dgrencilerin mesleki gelisimleri igin yeterli

midir?
O Yeterlidir
O Yeterli degildir

Boliim 2

Liitfen asagidaki sorulara yanit verirken, sizin icin en uygun olan seg¢enek olan kutucugu (x) ile

isaretleyiniz.

Cevap verirken kullanacaginiz rakamlarin ifade ettigi degerler sunlardir:

I=enaz
2=az

3= notr
4= cok
5=en ¢cok

Asagidaki dersin, Asagidaki dersin, Ogrencilerin s6z
ogrencilerin kigisel ogrencilerin mesleki konusu derste
gelisiminde fark gelisiminde fark ogrendiklerini aktif
yarattigini yarattigini dgretmenlik
distiniiyorum distiniiyorum hayatlarinda
kullanacaklarini/
uygulayacaklarini
distiniiyorum

(1=en az, 5= en ¢ok)

I (2 |3 |4 |5

Atatiirk [lk. Dev. Tarihi I-1I

Bilgisayar I-I1

Egitim Bilimine Giris

Baglamsal Dilbilgisi I-I1

fleri Okuma ve Yazma

Dinleme ve Sesletim I-I1

Sozlii Tletisim Becerileri

Etkili {letisim Becerileri

Tiirkge I: Yazili Anlatim

Tirkge II: S6z1i Anlatim

Egitim Psikolojisi

Sozciik Bilgisi
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——————
Ingiliz Edebiyat: I-11
Dilbilim I-II

Ing. Ogr. Yaklagimlar I-IT

Ingilizce - Tiirkce Ceviri

Anlatim Becerileri

Tiirk Egitim Tarihi

Ogretim Ilke ve Yontemleri

Nutuk
Dil Edinimi

Bilimsel Arastirma Y ontemleri

Ozel Ogretim Yontemleri I-1T

Ogr. Teknolojileri ve Mat. Tas
Cocuklara Y. Dil Ogretimi I-1I

Dil Becerilerinin Ogretimi I-11

Edebiyat ve Dil Ogretimi

Siir Inceleme

Sinif Yonetimi

Tiirkge - Ingilizce Ceviri

Drama

Topluma Hizmet Uyg.

Olgme ve Degerlendirme

Sinif i¢i Etkilesim Becerileri

Yab. Dil. Ogr. Materyal inc.
Okul Deneyimi
Rehberlik

Ozel Egitim
Yab. Dil. Ogr. Olgme ve Deg.

Soylem Coziimlemesi

Ileri Konusma I-II

Tirk Egitim Egitim Sist. Okul

Ogretmenlik Uygulamasi
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