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Abstract: Empirical grounds exist to show that limited attentions attempt to reveal the
cognition of EFL teachers to use YouTube Vlog in English language teaching. Ergo there
has been lack of knowledge on what kind of mental constructs affecting the decisions of
EFL teachers to use YouTube Vlog in ELT. This study therefore was to investigate EFL
teachers’ cognition in the use of YouTube in teaching English. Qualitative inquiry was
performed. The participants were two EFL teachers from Yogyakarta province in Indonesia
teaching English using YouTube Vlog to elementary and secondary school students.
Open-ended questionnaire, baseline data, and stimulated recall interview were used to get
the data and the data were analyzed interpretively. This study revealed that EFL teachers
used YouTube Vlog to teach English vocabularies and genre-based text. Importantly, this
study shed light that the teachers’ beliefs on the implications of YouTube Vlog in teaching,
knowledge about how to teach the English language using YouTube Vlog and the
compliance of YouTube Vlog on students’ characteristics and learning style, and thinking
about YouTube Vlog’ nature of instruction were the driving force of the teachers to
implement this YouTube Vlog in ELT. In addition, this study showed that the teachers’
knowledge was the most dominant mental construct to affect the decision of the teacher to
use YouTube Vlog in teaching English. However, further research was still needed to
devise how this domination can take place. In short, the beliefs, knowledge, and thinking
of EFL teachers were the influential factors to affect EFL teachers’ decisions to use
YouTube Vlong in ELT.
Keywords: teacher cognition, YouTube, video blog, EFL teachers, ELT.
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Introduction
Teachers as active intellectuals play an organic role to the success of teaching and learning
process. Understandings what teachers think, know, and believe are therefore vital to
fathom teachers’ multiple initiatives or actions in the classroom. Explorations on these
“mental lives” (Walberg, 1977) are sine qua non for the development of language teacher
professional lives and education. In other words, understanding teachers’ mental construct
is an avenue to improve the quality of language teachers (Birello, 2012). Besides, it is also to
understand the needs and problems of the continuity of curriculum (see Won & Lee, 2013);
and “to design and implement sustained and integrated teacher education programs”
(Song, 2015, p. 263). Thus, shedding light the mental lives of language teachers is
magnitude to enhance language teachers’ quality and to ameliorate language teacher
education and curriculum. Fortunately, a unified shelter of inquiry has emerged taking
into account these significances of teachers’ mental construct, that is, teacher cognition.

Teacher cognition refers to what language teachers think, know, and believe about their
works and of how these impact on what language teachers do in the classroom (Borg,
2003). In that sense, teacher cognition is a study which is interested in investigating
cognitive constructs of language teachers and the influence of these constructs on teachers’
teaching practices. Recently, there have been substantial bodies of empirical ground taking
shape this teacher cognition study (see Borg, 2003; Burri, 2015; Golombek, 2015; Hong,
2012; Moradan & Pourasadollah, 2014; Nishimuro & Borg, 2013; Öztürk & Yildrim, 2016;
Won & Lee, 2013; Xiaohui & Li, 2011; and Yunus, Salehi, & Amini, 2015). Nevertheless,
despite recent popularity, these studies failed to provide valuable information on the
underlying mental constructs of English as a Foreign Language (EFL) teachers to use
YouTube Video Blog (Vlog) in English Language Teaching (ELT). Meaning, there has been
paucity of research protocol delving into the cognitions of EFL language teachers in the use
of YouTube Vlog in teaching English. Ergo there are lacks of knowledge on how to
integrate YouTube Vlog in ELT and why this integration matters.
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To address these emerging gaps, the overarching goal of this study is to devise the
cognition of EFL teachers in the use of YouTube Vlog in teaching English. Two research
questions are formulated as follows: (1) how is YouTube Vlog used by EFL teachers in
teaching English? and what cognitions do EFL teachers hold in the use of YouTube Vlog in
teaching English?. Consequently, this study contributes to reveal valuable insights on the
use of YouTube Vlog in ELT and its underlying assumptions so that present millennia of
ELT teachers or instructors will have a creative avenue to boost language learners’ success
in target language using YouTube Vlog. So, to increase our understanding on the trajectory
of this research and the basis theories, this study presents discussions on theoretical
conjectures of teacher cognition and YouTube Vlog as follows.
Theoretical Review
Teacher Cognition
Teacher cognition works on an assumption that the decision makings of language teachers
on what they do in the classroom are controlled, shaped, or affected by the mental lives of
language teachers (Borg, 2015). In other words, teacher cognition works in a basis claim
that there is “a symbiotic connection or relationship between the mental constructs of
language teachers and teaching practices” (Foss & Kleinsasser, 1996, p. 441). This postulate
assumption engenders a unified shelter of teacher cognition concept. It refers to what
language teachers think, know, and believe about their works and of how these impact on
what language teachers do in the classroom (Borg, 2003). This popular concept has
received tremendous citations until current studies re-conceptualize the concept becomes
more inclusive one. Present studies of Öztürk & Gürbüz, 2017 and Xiaohui & Li, 2011
expound teacher cognition as aptitude, attitudes, principles, judgments, assumptions,
reflections, conceptions, and perspectives of language teachers about all related language
education ecosystems – and of these impacts on instructional activities. Thus, in a nutshell,
teacher cognition is all kinds of language teachers’ cognitive constructs about language
education enterprises and how these constructs influence on language teachers’ teaching
practices.
http://jflet.com/jflet/
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Although the study of teacher cognition has numerous domains like thinking, knowledge,
belief, attitude, reflection, and others, the pertaining study focuses only three major
constructs of teacher cognition, the beliefs, the knowledge, and the thinking of language
teachers. Richards, Gallo, & Renandya (2001) revealed that the belief was more influential
than the knowledge and other domains in determining the instructional decision making
and behavior of teachers in the classroom. In this case, the belief relates to pedagogical
beliefs or other belief relevant to an individual’s teaching (Borg, 2001). The belief per se
refers to “a proposition which may be consciously or unconsciously held, is evaluative in
that it is accepted true by the individual, and is therefore imbued with emotive
commitment” (Borg, 2001, p.186). In addition, this belief of teachers about instructional
activities is critical impetus for success or failure of students’ attempts to succeed in target
language (Rifkin, 2000).

Beside the belief domain, knowledge is also has relationship with teaching practice
(Cochran-Smith & Lytle, 1999). In other words, knowledge is also able to drive teachers’
teaching practices. In this case, the knowledge refers to teachers’ content knowledge,
general pedagogical knowledge, curriculum knowledge, pedagogical content knowledge;
how to teach, knowledge of learners and their characteristics, knowledge of educational
contexts, and knowledge of educational ends, implications, virtues and their philosophical
and historical grounds (Shulman, 1978 as cited in Reagan and Osborn, 2002). Besides,
teacher thinking deals with personal language teacher’s ideas or opinions about
instructional activities and institutional cultures. This delimitation is derived from the view
of Maureen Pope (1993) as cited by Carlgren, Handal, and Vaage (1994) which echo that
there are two of hard-core assumptions in teacher thinking research: the real world
situation, of which it can be in the form of institutional cultures and plan of teaching or
instructional activities.
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YouTube Vlog
YouTube Vlog has lately received great momentums in present millennia of social media
technology use. YouTube Vlog has three categories which are Web blogs, video blogs, or
video logs and of these are a part of YouTube media (Christian, 2009) and considered a
social media platform (DeWitt et al., 2013). Under the video strand, there is a person who
called YouTuber (Bugges and Green, 2009a, p.96 as cited in Jerslev, 2016) who operates
YouTube Vlog. She/he can express himself and connect with other people through sharing
and commenting his/her and other people’s daily activities in the form of video (Kennedy,
2016). Hence, YouTube Vlog is avenues to form digital communities and sharing real life
activities and thoughts from people all around the world. Likewise, YouTube Vlog is a
catalyst for reflections of real people or personality (Christian, 2009). Importantly, it is a
potential media of teaching and learning instructions (DeWitt et al, 2013).

Although there are significant benefits of YouTube Vlog both in social and education
enterprises, there is still a very limited research protocol take into account these benefits.
Numbers of study only shed light on the use of YouTube in general in ELT. For examples,
Almurashi (2016) studied about a multimodal text found in the YouTube videos explored
in terms of its use as supplementary materials of teaching English in the classroom in
Taibah University in Alula, Saudir Arabia. The study revealed that YouTube is catalyst to
help learners understand English lesson and improve learners’ performances of English.
Furthermore, Alwehaibi (2015) scrutinized YouTube technology in terms of its impact on
developing EFL students’ content learning. The study showed that YouTube could increase
students’ outcomes of content learning. In other words, the YouTube enhance students’
process of learning. Likewise, the study revealed that students increased students’
motivation. The last, Watkins & Wilkins (2011) explored the use of YouTube in EFL
classroom. The study reported that YouTube had plethora benefits. First, YouTube could
develop students’ conversation, listening, and pronunciation skills. Second, it can be an
avenue to teach culture, to expose students to World Englishes, and to develop students’
vocabularies. Third, it could structure the reading and writing activities. In short, these
http://jflet.com/jflet/
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emerging studies only revealed the general knowledge and significant benefits of YouTube
in language learning and teaching. Unfortunately, they have not discussed the role of
YouTube Vlog integration in ELT and its underlying assumptions why English teachers
should integrate that YouTube Vlog in teaching practices. Therefore, there has been limited
scientific knowledge on the cognition of EFL teachers in the use of YouTube Vlog in
English language teaching.

Research Questions
Based on the above theoretical discussions, this study is to conduct a fairly novel research
by exploring EFL teachers’ cognition in the use of YouTube Vlog in English language
teaching. Two research questions are formulated as follows:
1. How is YouTube Vlog used by EFL teachers in teaching English?
2. What cognitions do EFL teachers hold in the use of YouTube Vlog in teaching English?
Methodology of Research
Participants
Two EFL teachers in Yogyakarta, Indonesia were the participants in this study. Each of
them came from different schools’ level: one was an experience female elementary English
teacher and the other was male English teachers from senior high school levels. These EFL
teachers were selected based on the following criteria: (1) they had at least two years
experiences in teaching English, (2) they had already used YouTube Vlog to teach English
in their classroom, and (3) they agreed contribute to this study. In the end, these teachers
were subsequently named as T1 and T2 (T1 was a female elementary English teacher and
T2 was male secondary school teacher).
Data Collection Technique and Instrument
An open-ended questionnaire was administrated to the participants to reveal information
about participants’ personal and teaching information as well as instructional English
teaching practices of YouTube Vlog and its underlying cognition. The questionnaire had
http://jflet.com/jflet/
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three facets of questions. The first part asked participants’ backgrounds encompassing age,
sex, and highest academic qualification. The second one was about participants’ teaching
information in school: teaching experiences and levels of students the participants’
teaching. The third one was the instructional teaching practices of YouTube application in
ELT and of their underlying cognition. This last part consisted of two questions as follows:
(1) could you please explain your English language teaching activities using YouTube Vlog in your
classroom? and (2) the reason(s) why do you teach using YouTube Vlog?.

Baseline data was also used to get clear visualization of teaching practice and reveals the
beliefs of teachers as embodied from the sketch of drawing. This data collection technique
was used based on Borg, Birello, Civera, & Zanatta's view (2014) which state that drawing
is an innovative strategy to elicit beliefs of teachers and understand clear embodiment of
inexplicable teaching practice. Hence, in this study, baseline data was administrated right
after the participants fill the open-ended questionnaire form. The participants were
instructed to draw their teaching learning activity which used YouTube Vlog as a learning
media and they were given a time as many as 24 hours to doing so. The results of baseline
data are in Appendix 1 and 2.

Stimulated recall interview was also administrated to participants based on the results of
participants’ drawings on the use of YouTube Vlog in teaching English. This interview was
to elicit more information about the meanings and key procedures of teaching English
using YouTube Vlog as reflected in participants’ drawing. This interview was lasted in
about 10 minutes to each of the participants using face to face mode. The researcher asked
permission to the participants in this study to record all conversations during the
interview. Besides, the researcher also took notes important points during the processes of
stimulated recall interview. For the sample probes of stimulated recall interview questions
were as follows:
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1. Could you tell me what is going on in the picture?
2. Why did you teach that learning materials or topics using YouTube Vlog?
3. Did you think your students would react differently if you did not use YouTube Vlog?
4. Did you think that kind of teaching using YouTube Vlog was more student-centered or teachercentered?
5. What were the challenges you faced in implementing that YouTube Vlog in your teaching?
Data Analysis
In this study, data were analyzed interpretively and thematically based on a number of
categorization areas: EFL teachers’ YouTube Vlog English teaching practices, EFL teachers’
beliefs, EFL teachers’ thinking, and EFL teachers’ knowledge. Coding was also used to
label those categorization areas: TP (teaching practices of YouTube Vlog), TB (teachers’
belief), TT (teachers’ thinking), and TK (teachers’ knowledge).

Results of Research
How is YouTube Vlog used by English teachers in teaching English?
The results of open-ended questionnaire, baseline data, and stimulated recalled interview
revealed that EFL teachers used YouTube Vlog to teach English vocabulary, expressions,
and genre-based text.
Teaching English Vocabulary Using YouTube Vlog
T1 used YouTube Vlog to teach Basic English daily vocabularies to her elementary
students. She started a class by exploring background knowledge of her students. She
asked “What do you do in the morning before going to school?” (T1.TP1) and the students
responded the question differently. Afterwards, she showed a YouTube Vlog video of a
native English elementary student’s routine before getting to school entitled “Emily goes to
school”. The students were asked to watch the video and she prepared a comprehension
question about the video. The students were asked about “what does Emily do before
going to school?” (T1.TP2) and the students responded: eating, brushing teeth, and so on.
http://jflet.com/jflet/
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Finally, T1 asked volunteers from the students to tell their morning daily routine before
going to school.
Teaching Genre-based Text Using YouTube Vlog
T2 used YouTube Vlog to teach procedure text to his senior high school students. He
explained about the guidelines of the task to the students. The students were asked to
write a text in a group about “how to make or do something”, a procedure of doing
something. Afterwards, T2 asked the students to submit the text to check the language use
and content of the procedure texts. The next was that T2 asked the students to make a
video and upload the video to the students’ YouTube personal account. Then, the students
were asked to send an e-mail containing the link of the YouTube video to T2 so that T2
could watch the video and make final assessment about the procedure text assignment.
What cognitions do EFL teachers hold in the use of YouTube Vlog in teaching English?
The results of open-ended questionnaire, baseline data, and stimulated recalled interview
showed that EFL teachers perceived the use of YouTube Vlog in ELT based on their beliefs
about the implications of YouTube Vlog in their teaching, knowledge about how to teach
the English language using YouTube Vlog and students’ characteristics and learning style,
and thinking about YouTube Vlog’ nature of instruction.
Beliefs about YouTube Vlog Integration in ELT
The participants believed that the use of YouTube Vlog gave significant benefits or
implications in their teaching activities. First, for beginner EFL learners, T1 believed that
YouTube Vlog was a mean of learning basic English vocabularies from native English
YouTubers. Second, T2 believed that YouTube Vlog was a good medium to teach
procedure text because YouTube Vlog was sort of video that eased the visualization of
procedure text. These teachers said:
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“I am sure using YouTube video Vlog pupils can understand the vocabularies in a real life,
especially for beginners” (T1. TB1)
“I am sure students can demonstrate and visualize their thoughts about how to do something
or procedure if they make video and upload it in their own Vlog in YouTube ” (T2. TB1)
Knowledge about How to Teach the Language Using YouTube Vlog and Students’ Characteristics
and Learning Styles
The participants exhibited similar knowledge aspects in the use of YouTube Vlog in
teaching English. These aspects related to knowledge about how to teach the language
using YouTube Vlog and students’ characteristics and learning style. First, the participants
knew the content of YouTube Vlog which had lots of real life videos of native English
speakers. Therefore, the participants used the YouTube Vlog in order to be able to teach,
explain, and demonstrate real examples of English language vocabularies and procedure
text to the students. The participants said:
“YouTube is a video of daily life, so I can teach Daily English vocabularies for my elementary
students and this the learning topic is also in the curriculum” (T1. TKc)
“The picture is my teaching illustration. I chose procedure text to integrate with YouTube
Vlog because YouTube Vlog is mainstream audio visual media so I can teach procedure text
using YouTube Vlog, I can ask them to make video on how to make something and upload it
in the YouTube Vlog” (T2. TKc)

The participants also revealed that they used YouTube Vlog due to the considerations of
their students’ characteristics. T1 knew that her elementary students were so active and
uncontrollable. Therefore, she used interactive YouTube Vlog to control the students so
that the students could pay attention to the subject and her explanations. Furthermore, T3
integrated YouTube Vlog in his teaching due to his knowledge about his students’ level of
language proficiency. These participants said:
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“elementary students like video, something colorful, so I taught daily English vocabularies
using YouTube Vlog to get their attention” (T1.TKs)
“I use YouTube Vlog because it is suitable for my intermediate level students, they have
already had good knowledge and skills in English so they can do my assignment” (T2.TKs)

The participants further showed that their use of YouTube Vlog in teaching English was
driven by their knowledge on students’ learning style. The participants know that their
students’ learning style was more on audio visual and therefore they use YouTube in their
teaching.
“Yes, the students will react differently, because I know most of my students are audio visual
learners, again they like something moving, colorful” (T1.TTs)
“Yes, they prefer teaching using interactive visual and audio, more on interactive video than
traditional way, explaining only” (T2.TTs)
Thinking about YouTube Vlog Instruction
Teachers’ thinking about the nature of learning instruction was the driver of the
participants to use YouTube Vlog in their teaching. The participants also thought the
nature of learning using YouTube Vlog would make students more engage and active in
the discussions because they thought that the learning using YouTube Vlog was more
student-centered. At the same time, the participants thought that the nature of studentcentered learning could optimize their role as facilitator. They said:
“I think YouTube Vlog was more student-centered so I can optimize my role as a facilitator,
after I show YouTube Vlog video, my students watch and discussed in peers about the video, I
just give feedback on their answers about the video” (T1.TTi)
“I think it is more student centered because students write their own script, edit the video,
upload the video, and so on, I just facilitator. I just monitor and check the content and
language use in the script” (T2.TTi)
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Discussion
The overarching goal of this study is to devise the cognition of EFL teachers in the use of
YouTube Vlog in teaching English. The finding demonstrates that EFL teachers use
YouTube Vlog to teach English vocabularies and expressions as well as genre-based text in
the classroom. Importantly, the finding shows that these decisions of EFL teachers to
integrate YouTube Vlog in various English instructions are shaped or affected by the
teachers’ beliefs, thinking, and knowledge.

EFL teachers utilize YouTube Vlog in instructional activities because of their beliefs on the
implications of YouTube Vlogs in language learning and teaching. They believe that
YouTube Vlog provides prolific authentic and contextual examples of English language
use. In their beliefs, this is essential for their students to learn English expressions and
vocabularies and to make procedure text video. This belief finding on the potential uses of
YouTube Vlog expound the claim of DeWitt et al (2013) which states that YouTube Vlog is
potential media of teaching and learning activities.

Furthermore, the finding reveals that the decisions of EFL teachers to integrate YouTube
Vlog are determined by the teachers’ pedagogical content knowledge and knowledge of
students’ characteristics and learning style. First, EFL teachers use YouTube Vlog in
teaching because of their pedagogical content knowledge. In that sense, the teachers know
that the integration of YouTube Vlog in their teaching is an avenue for the teachers to help
the students achieve the constructed learning objectives in the lesson plan and curriculum.
Meaning, the teachers know that the best way of teaching for their students to acquire and
learn basic authentic English vocabularies and expressions and genre-based text is using
YouTube Vlog. This finding is on a par with Reagan and Osborn’s view that pedagogical
content knowledge of teachers refers to the teachers’ knowledge on how to teach, that is,
“how particular aspect features of the target language are most likely to be acquired by
learners (2002, p.20).

http://jflet.com/jflet/

83

Journal of Foreign Language Education and Technology, 4(1), 2019

Second, EFL teachers also use YouTube Vlog in their teaching due to their knowledge on
the students’ characteristics and learning styles. They know that their students’
characteristics are too active and uncontrollable. Therefore, the use of YouTube Vlog in
their teaching is to attract the students’ attention so that the learning activities and
discussions can be more alive and manageable. Furthermore, one of the teachers also states
that he uses YouTube Vlog because he knows the language proficiency of the students.
Meaning, he knows that the students have already had subsequent knowledge and skills in
English so that the students can pass the assignment, they can make a good demonstration
video about procedure text and uploaded it in the YouTube Vlog.

Furthermore, the finding also demonstrates that YouTube Vlog integration in teaching
practices is affected by the teachers’ knowledge on students’ learning style. The teachers
know that YouTube Vlog is an interactive audio visual media. They also know that the
learning style of their students is more on audio visual and therefore they use YouTube
Vlog in their teaching. In a nutshell, the above knowledge finding on students’
characteristics and learning style confirms the claim of Reagan and Osborn that language
teachers’ knowledge on learners and their characteristics deals with “a detailed and indepth knowledge of learners, learning and teaching styles, and barriers to learning” (2002,
p. 20).

The last finding reveals that the decision of the teachers to use YouTube Vlog is shaped by
teachers’ personal opinions about instructional activities (Maureen Pope, 1993 as cited by
Carlgren, Handal, and Vaage, 1994). In this case, the teachers think that the YouTube Vlog
is more student-centered. Therefore, the teachers can make the student be more engage
and active in classroom discussions. Importantly, the teachers think that they can
emphasize more their role to be a facilitator than a conductor of learning in this nature of
student-centered learning.
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Thus, in a nutshell, the highlight of the finding is that this finding is consistent with
emerging theoretical and empirical evidences showing that the mental constructs or
cognitions of teachers shape the instructional choices of teachers in the classroom (Borg,
2015; Borg, 2003; Foss & Kleinsasser, 1996; Öztürk & Gürbüz, 2017; and Xiaohui & Li,
2011). This study reveals that the practices of EFL teachers to use YouTube in teaching
English vocabularies and expressions and genre-based text are shaped or controlled by the
mental constructs of the teachers, beliefs towards YouTube implication in teaching and
learning activities, pedagogical content knowledge and knowledge of students’
characteristics and learning style, thinking on the nature of YouTube instructional
activities.

In addition, the findings suggest that teacher knowledge is the dominant factor than belief
and thinking to engender the decisions of EFL teachers to use YouTube Vlog in teaching
practices. Although the previous study of Richards, Gallo, & Renandya (2001) conflicts
with the findings of this study, the results of open-ended questionnaire, baseline data, and
stimulated recall interview provide compelling evidences that the knowledge of the
teachers on how to teach language and on students’ characteristics and learning styles
predominates the teachers’ belief on the learning implication of YouTube Vlog and
thinking on the nature of learning using YouTube Vlog. In that sense, the data indicate that
teacher knowledge is the most influential domain to affect the decisions of language
teachers to use YouTube Vlog in teaching English.

In short, the data extend our knowledge that pedagogical perspective of learning media,
how to integrate the learning media with the subject matter in teaching, and the
compliance of learning media with students’ characteristics and learning styles are the
dominant factors propelling the instructional choices of teachers to use learning media in
teaching practices. Likewise, the data provides valuable insights on the uses of YouTube
Vlog and its underlying assumptions in ELT while other emerging studies have only been
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taking shape language learning and teaching implications of YouTube in general (see
Almurashi, 2016; Alwehaibi, 2015; and Watkins & Wilkins, 2011).
Conclusions
The major finding of this study contributes to the field of teacher cognition and social
media integrated learning is that the decision makings of EFL teachers to use YouTube
Vlog in teaching English vocabularies and expressions and genre-based text in the
classroom are affected by the mental lives of the EFL teachers. These are the beliefs
towards the implication of YouTube Vlog in language learning and teaching, the
pedagogical content knowledge and the knowledge of students’ characteristics and
learning style, and the thinking towards the nature of learning using YouTube Vlog. In
addition, this study sheds light new knowledge on present teacher cognition and social
media integrated learning research that pedagogical perspective of social media use, how
to integrate the social media with the subject matter of language learning, and the
compliance of social media with students’ characteristics and learning styles are two
dominant factors propelling the instructional choices of language teachers to use social
media in their teaching practices.
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